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SUMMARY

Furpose » ‘
This 1s & report of the first phase of a three-phase project,
concerned with influence of values on the educational process. The
project seeks to determine the extent to which velues of parents,
pupils, and teachers are congruent and to determine relationships -
across ethnic, socio-economic, occupational, and related variables,
The purpose of Phase 1 was to conceptualize the values demain,
preliminary to instrumentation and measurement to be accomplished
in Phases 2 and 3, Tt e ’ S e

thods _ . S R

Threa judges analyzed 432 vslue statements teken from an inttial
literature pool conaiating of 1,348 articles from anthropolegy,
sociology, education, and psychology. An index of reliability (60 per-
cent) was derived by comparing results of categotization of Judge A
with results obtained by three {ndependent raters, Interviews were
conducted vith a sample of 404 Ss, drawn from & population of parents,
teachers, and pupils on the islands of Oahu, Nsui, and Hewaii to
derive value categories which could check against the values domain
establigshed through literacure analydis and also serve as a data pool
for instrument development., Fourteen judges categorized sets of 290
statements into value and non-value categories, and reported decision
rules governing their choices, Analysis of judges! reports was made
to estallish criteria foxr cavagorieing value statements, -

Results : SR : S

The three analyses of value statesente derived from the 1iteras
. ture resulted in reducing the 432 units to twenty-one categories, of
which four vere selected by one ‘udge only; six were selected by two
judges; and eleven were selected by all thres judges, Jf the eleven
selected by threa judges, five were vielues represented in the dasic
core value structure of Anerican sociaty defined in the soeial, :
historical, and socialeanthropological-psychological research, Clasei-
fication of statements by fourteen judges into value and non-value
categories resulted in derivation of a set of criteria for identifying
valus statsaents, 28 opposed to non-value statemsants, The interviews
conducted in the course of establishing a values domain concomitantly
produced data which will be utilized in instruteat develophment, and
‘yielded corollary rasults suggesting differences ascross sthaic, socio-
sconomic, and octupatfon variadbles, - ' L
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I, Introduction
A, Prod lem

This study of home and school values was concerned with the
influence of values on the educational process, The reseasrch imple-
ments & basic assumption that undsrstanding the nature of values and
avareness of dominant values in home and school environments are
prerequisites to achievement of more effective education in the
nation's schools,

The purposes of the study were to () determine extent to
which values of school and home environments are congruent; and
(2) identify relationships between value preferences and socio-
economic, ethnic, and occupational class variables.

B, Background

The study of home and school values was envisaged at the
outset as an attempt to assess the validity of a generally presumed
conflict between values espoused in the homes from which children

~ come to school and the values around which policies and practices of
schools are developed, It was intended that the study wou'd produce
data to indicate the extent to which presumed value conflicts within
and between groups concerned with the educational process are real,
The study was planned as a three-phase undertaking, with Phase 1
focusing on identifying values relevant to the educational process;
Phase 2, daveloping instruménts and techniques for messuring these
values; and Phase 3, determining values of pupils, pareats, teachevs
and identifying relationships of congruence and/or conflict, This ia
& report of Phase 1, June 1, 1969 to May 31, 1970, and includes
discussion of rationale and related literature for the three-phase
project, followed by description of methods and findings for Phase 1,

* The need. for research on home.and school valuea wvas expressed
in terms of the generally sccepted fmportance of values to the educae
tional pwocess on one hand, vhile at the same time the literature
produces a paucity of empirically derived information on the nature
of values and the ways in which values operate as facilitaters or
deterrents to learning.

_ There is consensus that values direct the way of 1ife of &
group of people or determine behavior of ¢ single individual; yet,
there is little espirical evidence about the nature of howe and
school values, The importance of values in education has been recog-
nigzed for three decades (Henry, 1960; Mead, 1951; Allport, 1961}
Brameld, 1937; Getzols, 1968; Kats, 1963; Spindler, 1935; May, 1940),
Howaver, attempts to oiuctdatc the school-value roiattonahip ve not
been eatirely succesaful, There is agreement that the school opérates
within a context of values, Yet, it is difficult to say with any




degree of certainty how values influence and in turn axe 1mplemented
in the educacionsl process, . ..., . .,
el et

. VAluea axe norms for behavlor. Thus educgtion, uhtch is .
concerned with changing bekavioxs of 1ndlv1duala, is concerned at .
least implicitly with values, . Bducational goals and the curricula
for achieving these goale are determined in large measure hy the .
values operating in the school setting and the larger commupity. ¢ 0
the influence of values. on learaing 1s to be understood and this
understanding is to be used in optimizing educational achlevemaat C
and in tura, 1f the achool ip to implement its reaponaibilltlea uith .
regard to transmission, inculcatlon, lnq/br modification of valuas, . .
then it 1s essential to work trom a syathesized wodel of . and .
school values, Syathesis of such a wodel must follow frod analysis
of four issues: (1) conceptualizing home and school value; '
(2) detarmining commonality of valuss across school settings; and
(3) datermining congruence of vnluoa between and wtthln home, school,.

and communlty groups. o T . Sy coa
R S L
. c. R‘ti 1 [N Loy o, ':7‘.' . LI

Thla study of houe and scbool values uas desianed to 1npldnonx,
a rationale built around assumptions supported in results and limite-
tions of earlier research, The project started with a minimum of
assunptions, conceraing relatjonships between values and school varis .
ables. This was in contrast to studjies which started with assunod
differences between groups, The atudy started with the assumption
that there is a universe of values, each of which can be operation-
alized, and that value profiles of individuals aud patteras of values
for sroupa can be derived, . It was not assumdéd that patterns differ .
on dimensions of class, culture, or occupation, Rbll vould be. . .
deternined 1n the coutoo of the study, . ) S

o It wns lalunad thnt offoottvenecs of a otudy of oducatton e
related values would depend on the extent to which the domain of
values was defined with precision, ralated to edueaeton, and general.
1:ablc across ethnia und claas dlnonatonl. :

ot e TN “"" . ’
-1t was. usnunnd that offoctivoasoo ot a study. of oduc:&ton e
rolatod valuss wvould depend on exteat.to whtch toehniquoa and talttu-
nnntc ot -.aoura-cat were oound. SRS , C e
1. ggﬁ;aéiggg_%§z¥llg!, A -njor dlf!lculty artoina in
conneotion wit exst ng values, in the: educationsl process 1q e,
the lack of clarity in defining the concept,  There is little agrée- .
mnt amoog authors on the definition of value, and little agreement .
on what constitute values of American society, Singer and Stefflrs .
(1934) defined value as satisfaction in work, hosenbarg (1957) cohp
sidered valus as thet in vhich peopls are interested. Williame (1931) |
considered valuas as meaningful and atfectively charged modes of



organizing behavior, establishing the criteria which influence
choices and goals, Henry (19£0) construed value to mean any norma-
tive i{dea of sentiment that serves as an organizer of cultural
standardized behavior, referring not to what is but what should be,
Spindler (1955) ° Lned values &s either general or spécific
constructs, con. .red as norms for bebavior, internalized by people,-
and directly involved with coviitrolling the mechanics of personalities,
Allport, Vernon, and Lindzsy (1931, 1951) conceptualized value in
terms of the six-value typology devised by Spranger (1928), Glaser
~and Maller (1940) epproached values from the standpoint of interest,
using value types defined by Thurstone, Studies of values in
relation' to occupational choice typically have equated value with
interest, Other approaches have seen value as related to needs
(Albert, 1956; Dukes, 1955; Goldschmidt, 1961), .

The definition of value which was accepted at the outset for
purposes of this study implemented a modification of the conceptu-
alization expressed by Brameld (1957), Values were defined as
constructs with cognitive and cathectic aspects, which could be
potentially verbalized, were organizers of behavior, and equated with
what is desirable, Valuea wero seen as attachable to goals, forming
criteria for selection from among available alternatives,

It wag recognized from the start that the definition of value
accepted for purposes of the study would serve only to define the
concept, leaving unmet the neod for conceptualizing the value lomain,
This was seen as a major goal to be reached in Phase 1 of the study,

2, Measurement of values, It was assumed from the outset
that a key factor in realizing objectives of the study was instru-
mentation, It was concedad that an instrument for assessing values,
one sufficiently broad in scope and capable of reflecting any value
system that might be encountered, was essential, The need for
established raliability and validity in instrumentation was a foregone
conclusion, - :

In view of the uncertainty about constitucion of the values
domain, und the lack of knowledge about what kinds of value systoms
influence different kinds of policy and operation {n schools through-
out the country, it was deemed desirable to start from scratch, to
linit premises insofar as possible in condust of the research, and to
develop an instrument, or & set ¢f couparable instruments, that may
be suitadble for usa in assessing the values of persons of different
ages, representing different cultural backgrounds and different educac
tional levels, operating in different kinds of situations in which
values may éxert potent influence upon behavior, The broad goal with
respect to instrumentation would seem & wore desirable alternative.
than limftation of assessment, aither on @ priori or espirical basis,
to selected value systems preasumed or odssrved to be identifiable with



some particular class of homas or schoola, If the project is
successful in achieving its goal, such- instrumentation may possess-
sufficient generality to be applicable to.a,wide range of value
questions, partlculmy educauon-rela:od valun » 1n a. vauety of -
aituatloua. ’ . Lot e g LI o Lo

p. gitarature Rwiew n ‘\

ERYS . .

), - Survey og utor;turo. Although a wulth of ruurch on .
values has been conducted. over the years, questions concerning. valuu .
and edutational process have remsined largely .napswered, partly .. .
becaute’ of the changing role sud nature of the school, and partly .. .
beceuse of the dynamic nature of culture and values, - T‘ho problem bn
beaa complicated by man deﬂnitiono 1ven to valuel wnkneuea

.
i PR . Th A

Thcso !actors tave contrtbutad to mnke synthoaic of oxtant reaearch
on education-related values a difficult, {f not impossible, task,
Little agreement exists regarding the universe of valuas or their
classification, - ‘This probably.is due in part to predilections of
writers and reseatchers . .for different personality theories or quasi-
theovies, to dictetfon of a specicl value framework by the conditions
or acttlng of a particulsr investigation, to adoption of a value - ..
framéwork 'due to availability of a weasuring instrument and certaionly
to similarities among:the domains of values, opinions, attitudes, .
needs, interests, preferences, and personsl characteristics relating
to teoperament and: charactor which leqd to tn;ernixture in dlscuuatona
ot VIIUOI.'\ ) [ P Vot el v . s [ R
(R Vi ' ! ' e
Survey of tho lltorature revealo that {n genoral .tudle. on
values in relation to the school have tended to emanate from four
considerations: (&) domuin of valuas; (b) atebility of values;
(c) differences in velues across sex, culture, class, and occupations;
and (d) influence of values on occupatfonal choice, nspiratlono, and
uchtcveuanc. nofurcncco nro llutod in Appendt: 6. - . e

a, n%ggin of valggg. nnaoareh rolattnc to definition -
of a domain of values has produced widely varying conceptualisations,
Allpott and Vernvn (1931) devised a framework adopted froa Spranger
(1928) , tocuaing on six values; . aesthetic; theoretical} economio} ..
political; religinus, and social, Gordon (1969) developed two 1n¢tru~
wnents, ons for surveying personal values (practical mindedness;
achievemint;  variety} decitivaness; orderliness; goal orientation)
and another for interpersonal values (support; conformity; recogaition;
independence; bensvolence; leadership,) Scott (1963) dealt with.
twelve values; 1intellectualiss; kiodness; socisl skills, loyalty;
acedeniic achievement; physical dcvtlopncnt, atatus; honesty; religious-
nuoz self-dontrol] creativity (originality); and iodependence, . Koha
(196 ) tnctor analysod acl!—eonccptton and social orientation {tems ..

kL B oy N
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to which fathers had responded and found elevea value-like factors:
authoriterian conservatism (authorltar1aq/non4uthor1tar1an); anxiaty
(anxious/collected); self-confidenca (self-confident/di:fident);
idea-conformity (conformlng/lndependent); attribution of responsi-
bility (fatalistic accountable); criteria of morality (mora;/amoral);
self-deprecation (self deprecating/self endorsing); generalized
disenchantment (dlsenchanteq/contented); compulsiveness (noncompul-
sive/compulsive); trustfulness (distrustful/trustful); strace toward
change (receptive/resistant), Bales and Couch (1969) factor analyzed
value statements generated by members of small discussion groups and
identified four factors: acceptance of authcrity; need-determined
expresstion vs, value-determined restraint; equalitarianism; iodivie .
dualism, 1In an empirical approach employing factor analysis, Goxlow
and Noll (1967) named the eight factors that emorged from their work:
affiliative-romantice; status-security valuers; intellectual humanist;
fanily valuers; rugged individualist; undemanding-passive; boy scout;
Don Juan, . . .

Studies of American value patterns and cultural themds,
including the social-historicael research (Gabriel, 1956, 1960; Curti,
1936; Lerner, 1957; Williems, 1951; and Myrdal, 1944) and thoe sociale
paychological research (Whiting, 1939, 1953, 1960} Warner, Mqeker,
and Eels, 1949; Kluckhohn, 1950; Spindler, 1955) document existence
of a natfonal culture and a set of basic core values,

The atudies generally suggest that American society is
governed by premisea of equality, sociality, success, change, indi-
viduality, and freedom, that principles of Puritanepionser morality
undergird the American value system, and that the evidence eu;ports
the assumption of an American culture (Inkeles, 1939). :

: The basic core valuss constituting tho premises which
give diraction to the American vay of 1ife derive from s cowbination
of Christian-Judaic ethic, democratic idealism, and classical
economics. These core values, held to be indigenuous to the American
way .of tife consist of:

(1) individual worth, the recognition of unique worth
and digaity of every individual, consideration of the person as an
end. rather than a neans;

B (2) cggal opportunity, the belief in affording every
individual equality of opportunity for the good life, happiness, . .
success, education; - , o

. ;
(3) indiyidyal righte aod liberties, the freedoa of

the individual to make choicas, be secure from persecution to speak
and asgeadle; < = '

(4) coope , the team approach to solution of
probleas and promotion of commaon concerns

6



(5) .xational thinkigg, the use of reason to solve
problems and promote the common gaod; .- .-, . ‘;:; s

(6) faith in the SEEB"’ belief in the better iife,
looking to the: future, acceptance of change, realization of the ‘
American dream. e et o VAN R L L oo S

B e Co PR B D,& g, ool
vie Studiea of contemporery sooiety within contexta of socio-
logy, anthropology and psychology continue to support the assumption
of a set of basic core values reflected in premises of :equality,
individuality, .freedom, sociality,. eucceea, change, pivotal points -
around which American 1i£e ‘evolvesg + st ot SN
E . 4 “(,:;;_ ad e b ' s
. In the works of -Williams (1951), Kluckhohn (1949), and .
Curti (1936) the worth of the individual is.seen as a guiding value
in contemporary American culture, deriving from a heritage of pioneer
morality, -Williams. (1951) ‘observes that Americans set high value on
developing individual personality, concluding that-a dominant . vir
American belief is.that to be a person means. being independent, worthy
of concern and respect in one's own right, Kluckhohn'(1949) traces
the value placed- on romantic individualism to agrarian roots of
American culture.
. TAPIRT TR b
o Klucxhohn (1949), Spindler (1955), Williems (1951) poiat
to the value placed.on: egalicarianism, Ruesch (1951) jdentifies .'-
equality of opportunity’ as a dominant theme stemming from Puritan’ «
morality and pioneer expericnces, Williams (1951), Kluckhohn (1949),
and Spindler (1955) hold that equality means equality of opportunity,
rather than equality of man, Spindler emphasizes the belief in 3
equality of opportunity, not equality of man, concluding that many of
the values held dear in mainstream of American culture can exist'only
under a status system.': EAETAN VIR ET i SRR ANS VTP
Sy, Voo o RTT SV R PR r o habuly
; The idee of eociality and - sociability has tended to be a
governing principle of American way of life, De Toquaville observed
on his visit to the United States in 1835 that Americans feel-the best
way to solve a problem is have a meeting and elect a chairman,
Spindler (1955) and Ruesch (1951) concur in the observation that
Americans tend to be uneasy when alone, looking instead to the forming
of social groups and interacting with othere. N P A Jf &‘: s
{ STt HNaRy| et g

The belief in freedom hae been pointed vp by williams
(1951) who observee tPet individuale have the right to make choices,

ROBAEARAREIEVINA B R N T T AN AT D B &

i Belief in'rational thinking &s a way to success: dexives °
from the Greeks, and {8 the esaence of the American educatidhal !suo
system, - Ruesch (1951) observes that success is the yardstick with.
which the worth of tha individual is medsured, and results from' J:/ .
initiative, work, and reason, Warner, Meeker, and Eels (1949) note
the success principle i1s predicted on a society assumed to be




stratified; whereas Mead (1951) concludes'thst social class in America
is part of the success ethic, that the middle class perceives success
as 8 stop upward and 8 teward for virtue.

A A ' t RS LA B T :

v The valuc ot [ tuture-orienscd society hao been held to =
be the only constant of western culture (Lerner, 1957),  Faith in.
the future implies faith in a better future wrought by change,
Russch (1951)identifies change with social and matetrial progress,
Mead (1951) observes that Americans are slways moving up; expecting -
the child to surpass the parents, .- Becker (1952) sums up-the American
conceptualisation of a changesoriented future in observing that by -
locating perfection in the future and identifying it with successive
achievements of mankind, the doctrine of progress makes a virtue of
novelty. and disposdd- man to: wolcoma chAnge as 1n itself a sufficzent
validation 2or activicies. B TN T , U TR UM
4 ; : : : A I R R R R ,':l"

e %v'“ Iu 1940 Teachera cOllegs Columbia’ embarked bn a major:.
study of . values, The 'democratic crged was devised, consisting. of 60
-ditems in a framework of democracy as a way of life,. The Creed -
represented 60 beliefs on which faculty agreed and was conatdered as
a set of hypotheses conceptualicing the- American Creed; r :

L 04 [
The Stanford Ideals Project attempted to 1dent1£y 8
comnon body. of democtatic pripciples.so teachers would avoid diifi-
culties that faced mbny of them.wanting.to teach a practical - . -
application of democracy, : Statements were collected: about. democracy.
Three schiedules. of social belief were constructed with 92 iteas. uach,
Schedules wera sent to graduate students, business executives, essay
contestants, demoéracy patrons, midwest cooperative mambers end. 1.
farmers, . ‘Results showed there was.a. large body of: democratic tenets
£0 vhich people gavie allegiance,.but noted differences exross groupa.
The Stanford Ideals Project conducted at the end of: Worid. War II .
concluded that a core of basic democratic ideals does exist with the
centrals concept being respect for the individual, - The extensive
litarature on valuas document existence of a set. of value constructs.
- vhich undargtrd the Ammrican way of fe, i oo o u oy el o

I Il SeTaR TR TR O SV T R AR ST S T R, ¥
uf. The propooed project does not: presume 'to accept; as reel
-.the exiatence .of. thase core values, in the school context- today, .:
Rather, it will be a major purpose of the study to determine juat e
vwkich values are operative and under what conditions in relation to
the educittonal procees, . .1 g .'7u5-: Ui ted
P R SRR AN N N R R P iaouh T EX LI R SRR L DU C Y LA L S

Review of the ntudiea concarned with defining t&e value
domain zuggests. a variety of current vslua.classifications and the
need tq. devote & jreat desl of care .to. the.designption of values to .
be .assessed .in this study and to the development .of an 1n|trumcnt
that will make poeublo the desired comperisons. 3 w, TR

2.0 ('4“1) RN ICE? . R A T AR A A S e
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.



b, - Stability of values, The findings of studies.concerned
with atabtlity of va{uea are not conclusive, but there is some sugges-
tion that values are subject to changs,. both for children and adults.
Perrone. (1963, :1967). studied stability of values of junior high school
pupils and parents-over two years, finding mors agreemeat after two .
years than initially between daughters and parents, with paxents .
changing as much as daughters, Boys and parents continued to disagree,
Spindler (1939) studied the Américan military character, concluding
that thore wes a stability to values which held over time,as revealed
by the valueé'pattern which was revealed when American meles and females
from all bocial:.glasses, all walks of 1ife, and all parts .of the United
Statér were gtudied in the military eiftuation .affoxrded by World Wer - II,
Getszals (1968) distinguighed 'betwaen sacred and .secular:velues, holding
that sacred values were part of the American creed and gonstituted s
stablée system of undivorceable beliefs, ‘whereas s¢culsag.values were
down-towéatth, dyhamic.beliafs gubject to. chanse and 1utluence by . timn,
geographical 3x££crences, cnd socfal styata, -~ .. .- . 4

¢I¢“ﬁl:‘ i ;1_ . 1,

wlal Gtibbon and Lohuas (1965)'r§§$rted a fivo-ycar ctudy of
values for boys and girls:initially in Grades 8, 10, acd 11, concludiug
that values at Grade 8 mlready had c¢rystallized and.were free from
fantasy, O T P

" The studies of stability of values do,not:yield conclusive
avidence to support either 'a change or .constancy over time,. :Ths major
problem in'generalizing from these studies is that populntiona differed
widely, and €échniques and instruments of-messurement. varied greatly,
The proposed study will not mske any assumptions concersing stability
of values, Rather, the study will be desigued to sample the¢ midile
school age group,' Spaeifically, the population will ba limited to
ftfth-gta(de leval; . Y O P S A .

s, . - .
Vi) PP I B B sl ot Y| :2‘17'- A

R -18 giffarenées in valuea acyross aex, cultura‘ clasg, and .

occcupatidn, ¢ Studies concerned with value differences by sex in che
5551 getting have been reported by Wagmdn: (1966) and Singar and

Stefflre (1934, 1954a)| - Diffexences' between sexes were reported acrosl
age caﬁégories in both gtudies,” The studies equated value with’
interest and this differencas in sex would be expacted, . These dlffer-
ences of values between’ sexes do not ‘taell uavhhout»value conilict;,
betwestnachiool « and home, i aud or el us il Nanoe o

b caulves sy PR RIS ST S R TR R Y I e Lah CEOY YD

ALRY 'Studtea ‘of ltterite ‘aid nonliterate culturca hsve g
supported the assimption that cultuxres :have identifiable sets. ot
values ‘(Lz2e; -1931; Vogt, 1953;-1936; Weisskopf,.1951). .Studies o!
-Platndvillajﬂv. 8¢ ‘A (West, 1945),; Middletown (Lynd and Lynd; .1937),
and Yan%_a City (Warnesx d Lunt, 1941, 1942) pointed to cultural
differendés in vﬁluo& 6613611 ss clesé’ dittikeuces. Mesd '(1951) docu-
me nte ﬁﬁo exiatedbe of ‘cultural diftérenées AR Valuos. The. studies
datg back two decades, ‘atid much change Has taken'plade 14’ thaleduca-
ttonal ncéno since Horld Var IL ' The éohceptualizntion of Vglu-

i ddetag T GGEIRTIGE w380 NI




' questionable if the universe of values were defined in such a way i

differs from study to study, and in many instances it seems

a8 to include value premises which could be expected to be held - .

across groups. Thus, we do not know.to what extent differing ..
cultural backgrounds contribute to manifeetation of value conflict v
between gchool and home. e ..

‘ Studiea of social claee differences coneistently have .
yielded results indicating differences in values across classes, .
Centers (1949) found social class differences, with widdle class-

* ment preferring self-expression while working men preferted : ;. .

security. Kluckhohn (1950) identified three orientations of values

- by social class., Havinghurst and Taba (1949) concluded that lower

middle and upper lower classes were alike in their values, stress-
ing respectability, thrift, -loyalty, responsibility, and fidelity.:.

3

Getzels (1937) differentiated values of upper, middle, and. lower waks

class in terms of weanings attached to familr, property,:lawvy .
education, aggression, industry, cleanliness, und sex. In a study
of social character and social values (Kassarjian, 1965), differ-

‘ences were found in values of inner dirrected.versus outer directed

individuals, using the Allpoxt, Vernon, -Lindzey Scale of Values
(Reisman, 1950). N

Ve ~ Studies of social class differences.in values are not

~* conclusive, due to questions of instrumentation, conceptualization
' of values, and research designs employed. Some of the studies ..~
-suffered from sampling, basing findings on small Ns wtth little .: .

‘attempt at randomization. u Lo e

' Studtes hawe been reported of the values held by
education-related occupational groups. ‘lagman (1966) differenti-ﬁ*
ated career and homemaking women. Smith and Collins (1967)
examined values of school coungelors, f£inding them: high on altru-
ism and self-realization while low on money and prestige. Buper .. .
and Kaplan (1967) compared school counselors with Peace Corﬁe'ga;ﬁl'
trainees, machinist students, and Lusiness school students, . ‘- ..
finding differences among groups in value orientations. Counsglors
regembled Peace Corps trainees:more .than business school and . ...
machiuist students, valuing independence, achievement, prestige
and munagement. They were like non-helping groups .in valuing.
creativity, economic returns and surroundings. The obvious dis-
crepancy -between these ‘two sets of -findings typifies the results
from studies of .values and.occupation. ' A major difficulty in . ...
generalizing from these studies derives from lack ofi.replication, .
failure to use the same 1natrufmenta, and differences; 1n populetion.

B R ST R [N RN | s

. | d., Influence of valgea on educat{oggl egg occugationdl
g_oicee and aspirations. .The literature is replete w th etudiea of

relation between educationgl choice, . occupational choice, achievej
ment, aspirations, and values.  Ginzberg, et.al.(1951) concluded
that values constituted the foundation for occupational ¢hoice, as

10



they enabled the individual to order activities in terms of the
future, Harrod (1960) studied values as related to counseling,
Rosenberg . (1957) concluded that the range of occupational alterna-
tives is limited by the valuas of the individual, Hyman (1953)
concluded that an intervening variable mediating the relationship
betwaen low position and lack of upward mobility is a system of
values in the lower classes, Ginzberg (1951) observed ‘that there are
differances in.the way pevple value work. Rosen (1936) sugg ested that
whethar or nqt a‘person would elecc to strive for eucceés 10 situa-~
tions vhich fa¢111cated mobility ‘was detormiued in parﬁ by his valued.
Dubin (1938) writes that values guide the future aspirationa of ‘the "’
individual, Schwarzweller (1959, 1960) concluded occupational valies
of high achool students were related to family status and intelligence,
Singer and stefflre (1954) found a correlation between aspiration
level and values, for adolescent boys but not girls, .. geefflre (1959)
toun¢ differences ip values for' oap;or boys aapiring to d;fferent
occupational and educationsl levels agross social clats backsround
and achievement, Perrone (1965) concludes that values are séurées of
tivation for, jqnior high girls, .
B 1','-- .
Iu gegeral, the -tudiee of relaticn of values to oecupa-
tional choice, achievemenc, and sspiration have 1ittle generalizebility
to the proposed gtudy, It would be expected that this srea of research
would yield information pertinent to the queation of vaiue differences
among studants; however, due to the wide variation found in {nstruments
and techniques of measurement and the tendency to equats valye with
“interest' or limit the concapt to work-related aspects of choice, the
. 8tudies have not yiclded data vhich can be used in the proposed gtudy,

o.‘))‘l'Jl 3"..’ .

"'2y: Relation of reported literature to the pyoposed study,
Studtea of value doinains suggest the need ior conceptualizing a value
domnin for home.and achool settinga.‘l GRS N L e y;«~ TR
VI ":,;_'-' Y ¥ T Prelvg e -
" .Studies of stability of values.: auggesc thrc valuqa mny -
chanse ‘over eime, and the proposed study will take this into account
in sampling ‘:and data analysie aspects of the investigation, .The .:,. .
studies of the relation of values to occupational and.educatignal ...
choice, ‘aspirations, and achievement -have failed to.yield data. gener-
alizable to the proposed study, because of the ambiguity in congepe-
tualizing values and differencea in inatrumontatlon among ntudies.
I P L UL AR R I AT LEICIA DA
Studies of sex, claao, eultn:e, and oecupation auggeat

differances on-thése dimensions,; :Because of :the wide dispaxity found
in instramentation it is difficult:to.draw any firm conclusions about
the rature of these differences, . Many-of-these atudies dgte to'an .
eatrlior ‘period of American life .when, it might have been: expeoted that
wids valua differences would be encounteréd. T N O SL I TR YT
&ty ‘.“‘,'JZ?JA;'.-t vl RVIEP Y S Slado i brerre o ow,.09n

Bt rf, + . The proposed: ctudy ‘s aimed dttectly at: invuutiga;ins thgn
area of possible differences; snd seeks to answer questions concernad
with the nature of home and school values and the ways thess values

11
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operate acroee difterent ethnic, socio-economic, and occupational
groups. .

E, Objective R |

The primary purpose of . thie study was to determine the extent
to which generally presumed value conflicts within and betiéreen groups
concerned with the educetional process are real. The purpose is
1mplemented in three aime: I

PRI
W e

1, Conceptuelization of a values domain; S o

2, Determidation of school values, by 1dent1fy1ns the veluea
held by teachers, ddministrators, afid pupils; and determination of i
home valuee, by 1dént1fying valuea held by perente, “"»*f} o

3, Determination of relationships of congruence- enq/or
conflict of values within and between school and home contexts, across
ethnic, socio-economic, and occupatlonal class variables.

: . )

Phage 1 was concerned with Objective 1, ‘the conceptualization‘

of a values domain. ;
o

II. Method, Phase 1 o - S
" A Design ) R ‘ s e . . ;'ii‘

. The primary goal in Phase 1 was to conceptualize a values
domain, This goal was seen as involving accomplishment of two aims: :
identifying value categories, and defining criteria for value state-
wents. Aim 1, identifying values was implemented in three objectives:
(1) derivation of value categories from analysis of literature;

(2) derivation of value categories from analysis of interview proto- .
cols; and (3) synthesis of: value categories derived from literature ..
and those derived from interviews. Aim 2, definition of value: . +.:;.
statement criteria was implemented in two objectives: (1) snalysis
of selected statemonts; and (2) eyntheais of criteria. S

I S N I : . LT TS

B. Proceduree to Identifz Value Categorie
1. erivation of value categoriea §rom analyeishgfulgteraf‘b

ture. A literature search revéalad four sources for identification :
of values: :(a) personal views or.discussions of =ducationsl, poli- -
tical, or sociological positions, -policies and provlems; (b) analyses
of philosophical; logical positions; (c) empirical studies imple-, .. .
menting a priori definitions of values; and (d) empirical studies
defining or classifying value systems by subjecting item responses

to correlation and factor anelytic techniques.:v:s St 3o govs

CaouNT e bra % R R i Yo e .o e e .
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.« A total of 1,348 articles from education, sociology,
psycholczy and anthropoloay comprieed ﬁhe waterlql for analysis of
literature on values, Content analysis of 75 articles yielded 432
value etatqmente which satisfied criteria for deflntng valuee as
“objects, states, or.behaviors with cognitive or af ective . e-pects,
equated with vhat is important or desirable, attachable to goale 4
and expressible as desired ends or means to an end." The 75 value
statements wery subjected to analysis by three judges for the purpose
of reducing .to the lowest common d nguinators., One of the judges
was a junior member of the project staff; two of the judsee were
behavlorel lqientiete noq aeeocleted wtth the project. k; T:Rt;

(I
e Feye oy

f e . 2. Derlvat;gn gf vglue categgries f;om 1ntetv§ew dage.
The derlvation of value categories from interview data involved
tnitial selection of a population and development of a sampling
design, followed by development of interview guide, training of . :.

intervievers, conduct of tntervlewe, and content analysis of
p:ocoeols.kd

I

. ‘<_. T ,._._;.-,; TP ST R

Selectlon of pqpnlatlon and development of

ggg;lng deei . The population was. deecrlbed as parents, teachers,
and pupils of the tslands of Oshu, Meuf, and Hawaii, The semple .
design ¢alled for purposive sampling by. sreas in uhtch the;e were |
population coucentrations of ,groups hypotheslzod to tepreeent 1ndl-
viduals 3ike1y to.hold different. values. The sample plan vas set
up to draw 450 Ss, to lncludc 150 teachers, 150 parents, ‘and 150
childxen,. wtth distribution by geosrephtc location to progl e for
300 .58 .from Oshu; 75 from Maui; and 75 from Hawvaii. Two-thigde of
the sample was to be from xurgl aréas, with, one-thltd from urban.
To.achieve the turel-urbanp mix and at the, same time. provide for a.
cross section of .socio-economic levols, tventy seven 1nterv1ew areas
were deelgnated' Meui, Hawaii, and 125 on Oahu, Selectlon of intert
viewees in each area was a functlon of tntetviewer-chplce.

b.. ngeggggggt of gnceﬁxgew gutdg. Two lnetrumenta
were developed for use. in.the study. An Interview Guide wag . ..,
developed initially to.elicit responses relating t» the Valuc cate-
gories identified in the project.‘ This- instrument went, thrqugh ‘four
révisions, the lagt of which resujted in an instrument 1mplement£ns
the critical incidents approach. ,This critical {ncident instrument
is shown in Appendtx B-1. |

wl J,;),‘"cv R S
' ...+ A, gecond tnltrument wae devyloped u&lch combined

crltlcal 1ncldent and twenty-queetlon approaches. This lnctd;nt-
Question Interview Geide is shoun in Appepdix 8-2. Thp proceduren
employed. in,davelopment of both 1n}ervieu guldee celled for injtisl
collection of cues to elicit value-relatad responses "and organlze-
tion of cues to form an interview. guide,. tollov)¢ by iterations of
tryout, evaluation, and revision until concurrence was reached that
the {nstrysent would yleld the datp requived. =~ . .., 1 | ot

B v
DN T} P aes A

v'_T Poaeror ey ‘<.r_ T N L R
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. c. Training of interviewers. Pre-service and in-
service training of interviewers was conducted. Pre-service
training consisted of reading, lecture, and role-playing, in °*
addition to evaluation of one taped interview. In-gservice
training consisted of supervisor interviewer conference with £
evaluation of protocols. = : IR

' - . %

LR

‘ d. Conduct of interviews. Twenty-three intérviewers
conducted 426 interviews, of which 22 were eliminated from the
study because of incomplete data,’ leaving a total of 404 protocols
included in data'analysis, The Incident Interview Guide ‘(Appendix
B-1) was used in conducting 159 interviews of which 18 were elimi-
nsted, and the- Inoident-Question Guide (Appendix B-2) was used in
conducting 275 interviews of which four were eliminated. The

[4 ~

interviewee ssmple is described in Appendix C, o X

PR - A

Cont nt analysis of protocols. The procedure fof
analysis of protocolu follows the methodology for content analysis

of narrative material, in which coding is employed to transform
and aggregate raw- data into units permitting precise description
of content characteriatics. The cdtegories of analysis were ‘. '
defined as value-related and non-value related. The thought or -
theme constitutes the recording unit. The criteria for category
definition vére established, implementing Aim 2 for Phase 1 of
this study. Content analysis of protocols has not beén completed
however, first stage analysis has been carried out to' enumerateé
code units by interviewer and interviéwee variables, ' The data, '
reportéd in Appendix D-1, D-2, D-3, and D-4, indicate that there
were fewer value statements from children than from parents or
. teachers, and fewer value statements from 8s in middlé- -and upper
~ socio-economic lévels dompared to lower levels. The data reported
in Appendix D-5 indicate that there was little variance among
number of code units per interview protocol by interviewer for
each instrument, but wide discrepancy between the number of code
units per interview by instrument, . Of thé. twenty-three inter-
viewers, fourteen conducted ten or more interviews. Of these
fourteén interviews, ten interviewers used the Incident Question
_Guide (Appendix B-2), and‘four interviewers used the Critical-
*Incident GLide (Appendix B-1)." The range of code units per inter-
view for the ted 'interviewers using Incidént-Question Guidq was o
8.4 to 11.5 (Md = 10.10), compared to a range of .9 to 2.4 v
(Md = 2,35) for those using the Critical Incident Guide. The
range for code units per interview from Inc¢ident-Question Guide
was 3. 1,'com ated to a range of 2.5 for the Criticel In¢ident:
 Guide, A significant difference (7.75) obtains between the LA
medians for the code units per interview for the two instruments.
"' 3. Definition'df ctiteria for’ value statement. A
systematic effort was made to generate acceptable ckiteria for ~
the identification of a value statement; that s, any statement -
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referring to apy kind of value objeéct or valué behavior. Approxi- .
mately 1,200 statements werc assembled and each statement was
recorded on a sepsrate card.,  Some Df the statements vere selocted

to repreaenb’hypotheslaed value etotements, | vheveas -others were’

found in tnventories developed to assess Lemperamental traits,per-

sonal “ad justment, interests, needs, opintons ard atcttudes, and belief.
A gat of 290 cards, repreaenctng e aamplo of tha pool of
statements was gent to fourteen judges, experisnged in value materials
and values research, together with simple instructions designed to be
free from bias and without revealing preconceptions or theoretical
positions of the project staff, Judgas were asked (1) to soxt the
statements into two or more piles, one pilla representing etatements
that might be readily classified as value-related statements and other
piles tliat might represent statemants relating. to individual: interests,
apindons, atcitudas, ‘needs, self concepts, or other related concepts-
and (2) to ilatrospect ‘about the decision-msking proceag operative iu
distinguishing betuween value-related and non-valuo-related atatements
and tormulate 1n wrlting the crlteria that guided the dectsions, :
3 v . ,r" i Cy
The deoision statements ot the tourteen judges were ...

. analyzed to produce s set of .criteria for defining value statements,
Agreement - among ' judges .on the criteria for defining value constxucts
was . found to be high,' There was consensus across. judges concerning
.the saltent .characteristics which influenced the clegsification of a
statement as value. as opposed to attitude, interest, need, delief, or
other non-value construct. i Phi coefficients computed between each
judga and each of his fellow judges for statemeats received in common
wera statisticslly significent -(,05 level) 83% of the time, Coeffi-
cients of & magnitude >,50 were obtainéd in 32% of the comparisocns,
Thirty-two statements were classified as value statements by 100% of
judges veceiving them; 77 statemants were classified s value atate-
ments. 80% of the time; 94 atatemoncs 701 of thc tima, and 150 state-

el RUTEET

manta 60% of : the time. TSR IR s S etk
PR x. Dot ."-'>,,. S AT ST U R (ORI Lt Y
III..'Relulta X O S PR T U T FRRURTI PN RRL SR
’ “-’- PSR SO A L A e s oyl e T e

) erv 12“ (‘_ . (-] c t . :'r‘, N4 R Pkt
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teoo Threg judges analyzed 432 value ecatemento trou the literature
to derive valuo categories.” The thres analyses :e;ulced in redycing
the 432 value statemente: from the litaerature toitwenty=-one ;atesoriea,
of vhich four were sslected by one judge only; six wexe selected by, °
two of the three judges; and eleven were selected by all three judges,
The value categories derived from analysis of literature are reported
in Appendix B, An index of reliebility was derived by compsriong the
results of catogorizavion of Judge A with resulte obtsined by three
indopenden: raters, An index of agreement, obtained by dividing the
ramber of agreements by the total number of possible agreements, was
eighty parcent,
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The eleven value categories on which there was 100 pereenc
agreement among the chrea judges are as follows:
1; auconomy, 1ndependeuee, 1nd1viduelism
2, creativity, imaginativeness, experimentalism
3. egalitarianism, social concern : o :
4, goal-directedness SR : . ‘
5. group centeredness
.6, materislism - -
s '/ hedoniem, . personal pleaaure, comforc
8, religionigm ! - . . , S

-~
L

9, - self~centeredness R n
10;,. social potaency e I
11, social stability = - o T A

These eleven valua categories include five of the six basic core .
values of Amerdican culture documented by social=historical research
(Gabriel, 1956, 1960; Curti, 1936; Lerner, 1957; Williams, 1951; and
Myrdal, 1944) ‘and social-~psychological-anthropological research
(Whiting, 1959, :1953, 1960; Warner, Meeker and Eels, 1949); Kluckhohn,
1950, Spindler, 1955), The five basic core values reflected in the
eleven value categories derived from analysis of literature are indi-
vidual worth, or autonomy; egalitarianism, or equal opportunity; self-
centeredness or individual right to make choices; groupecenteredness
or cooperation; goal-directedness or faith in the future, The value
for vational thinking, which constituted one of the basic core values
of America was selected by two out of three judges 8¢ one of the
eleven value caceoories derived Erom literature analysis;
‘- iy, N
Synthesis of cricerie for Deftning Value Statements
. . LA E T | 1 L ) LI

Fourteen judges were asked to eecegorize gets of. 290 stecemencs
as value or non-value, and to state in writing the decision rules
governing their classificecions. Task instructions are given in
Appendix F-1, Prom these data, a synthesized set of criteria for .
defining value statement was generated, .These criteria for defining
value statements are given in Appendix F-2, The principal criterion .
calls for the statement to be a8 judgment concerning desirability,
importance, worth of an object, gtate of affairs, or behavior, with
applicability to a broad range of situations, conditions, places, or
" persons, Ancillary ctiteria preseribe stability of judgment over time,
and ‘guidance of behavior in a context, The criteria for defining .
values diatinguishk value from opinion, belief, preference, need
temperament, feeling, end self concepc. e coor
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AP SR T , S T
uq;.usxou,smuoomnms o e
This s e report ot the firat phaoe af. Q three-phaao project
concerned with influence of values on the educationai process, The
wajor purpose of this initfal phase was to conceptlalize the values '
domain, . This, was seen as prexequisite to davelopment of inatruments
and subaequont weasurement of home and ‘ch°91 valyes held by teachero,
parents, and pupils and analysis of these’ data actoaa sthnlc, aocio- ‘
economic, snd occuyational class variablep. ' |

-

(TP -;!j cLr

Phase 1 resultod in identification of twenty-ona vcluo categoriea,
on eleven of which thers was consenaus across thiree judge-. and -
definition.of| criteria for categorizing value staiements, COncomitant
with acopmplishment of the major aims of Phase 1 relatins to identi-
fication of walue categoriss and definition of value stateisent criteria,
a poo} of data was accumulated for subsequant utilization in Phase 2 -

ag instrument developmeng gets under way,. . .
Content nnaylsia of ipterview protocols 1s apptoaching completion,
and these data will be ohecked against the values domain, The value
atateqentp derived through content analysis will be utilized ¢n
congtrugtion of instruments: to be adqiqigtered to'samples of different
populationa, with resulting data ‘to be factor analyzed., Preliminary
analyses will be made of similarities and differences among respon-
dents across sacio-economic, ethnic, sox, age, and position variables,
It {s anticipated that a number of methodoiogical ‘studies will need to
be conducted in the process of generating an instrument that will
satisiy the requirements of the Home and School Values Project, State-
ments compriging the value statément resérvoitr will be dubiected to
“equal appearing intervals' analysis to ‘pPermit sélection of ‘statements
with respect to which therae. is high agreement among judges re arding
their value-relatednaas._igvsorts and subsequant fdctdr antlysea will
be undertaken with differidg groups of respondents, “Latent partition
analyses will be undertaken, large. scsle factor analyses of responses
will be cerried out, and pattern aiidlyses will be. attempted, It is
hoped chat utilization of several dif erent’ approaches and éOmparieona
of the, results may provide a sound bpsk for the determinqtion of major
clusters of values and for the devélopment of the Value survey instrus
ments capable of reflecting values of individuals and 3ioups. Rolia-
bility studies, cross validation, and external validation snalyses will
be completed before production of the £inal forms to be used in
analyzing the Home. ‘and Sehopl Vaiue Protiioa of varlou- 8toupl of
reapopdents, tieita el (f’ Tl ",.:-": TR B LR T PR B r;: h st s Db

AR T SN NS PAPY TN .

There is every reauon to believe that the assessmout of valua
otientations with an instrument developad from an embirical base sad
vith employment of sound analysis techniques will be accomplished as
efforts of Phase 1 are extended into 1970-71,

LX I



With an instrument or sets of comparable fnstruments geared to
individuals with different levels of language and educat{onal develop=
ment, research into a broad spectrum of school related problems will
be possible--research thst .may heve important implications: fox many
aspects of education, including curriculum and instruction, " e

Not only may the area of congruence of home and school values be
explored, bu: collateral studies can provide cues to and test hypo- -
theses about conditions and interventions to permit more effective ° -
adaptations of ingtruction not only to ecurriculum content and pupil
needs, but also to motivational influences related to value orienta-
tion of the individuaI. L B ‘ '

B ‘" . L I T At o [ T Y

A long range program of valuea research will be possible with the
instrument to be ‘developed,” Many educationally significant studies
now are envisaged with the snticipated instrumentation including SRl

Determination of the value climate of different schools, -
classes, school pergonnel, and individuals or groups within
the community, o "“-"
Determination of relationships of values held to emotional
maturity and change in Vslue structure with increase in ‘
emotionél maturity, B B

! v

Il R

. Conduct of crosa-sectional comparisons of values o£ students )
in different grades and subject matters" -

: COnduct of longitudinal studies of value orientations ‘as
students progreas through elementary and secondary schools°

Condiict of scaling ‘studies for refined scoring of value ' “fg
orientations, and derivsticn value profiles. N ”“[" )
) Determination of relationships of dominant value orientations
"to individual needs; that is, do individuals who have been
,, successful materially,'in terms of achievement, etc, ' show ~
., higher, equal or lower value orientation toward acquisition At
5. . of material goods, attainment, than persons who have not ' "
iy .. achievéd with such success; T:. L N e
. Determination of relationships between values held and drop
out proneness, delinquency, etc, of 'youths-also, research -
with regard to interventions suggested by studies of valiie
. structures of different groups that may be hypothesized to
alter drop-out proneness. "

v m.‘ b

whT ' 4 f&u DESTEE A S I [$1RH I T Dt g ,,;5“44‘ st
AU R N Lt

18




APPENDICES




APPENDIX A

PROJECT PERSONNEL

Qo
ERIC



de

n

-y Division of. Elementary and Secondary

APPENDIX Al ‘ive
l.i I

v, .. .
S vk Ny R ey Sty ':'_'

‘Ur. Robert H. Bsezer, Program Director
Basic Studies Branch

[l SR

Rducation Research

U S. Office of Bducution

[EIR ¥ N

RIS B9

g

TenomeY g, -
Dr. Donald T, Canpbell
Professor of Psychology
Northulltetn University ~:¢. ! ...
A2 LR Y SNS 5 P  E S LR I

Dr. Le onard V. Gordon, Director
Progran for Behavioral Resegqrch" :
State Unlvoralty of Nev Yotk at Albeny e

v b SR LU
Dr. Richard L. quauch KEERU X
Assistant Professor of Paycholosy
‘Gesrge Peadody College:for Teachers .

‘Be! trvin J. Lehmana - © ' ¢ Cu
Professor of Evaluation s.rvlcea N
‘Michigan Stare University
Dr. lan B. Reid, Chairman ' o
iiD¢partaent of Bducational Poycholosy
University of Hawail g

" Dr, David 6, Ryanb, Diredtdr "¢ o

Bdtcation Resdarch und’ bcyolopnbnt conter
vntvorutty of Hawail - ; Cah

R R PRI B

Mies Laurel to- ,

Craduata Student in kducntlonll P.ycholog, '

Stanford Unfverdfty Y- = I YRR
b O TN

K N S N LR 2 TN PV T

)|

M:',l!._cl(‘-‘llAd",i',o't'y Committee SR

’. Xt v



APPENDIX A-2

Consultants

Dr. Maurice Balson, Visiting Researcher, Education Research
and Development Center, University of Hawaii -
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Dr. leonerd V. Gordon, Director, Prosram for Behaviorul
Research, State University of New York at Albany

Dr. Richard L. Gorsuch, Assistant Peofessor of Psycholosy
George Peabody College for Teachers

Dr. Rollo Handy, Provost, Faculty of Educational Studies
State University of New York at Buffald - '

P

Dr. Paul Horet, Professor knarttua. Universfity of Washingion

Dr. Fred N. Kerlinger, Head, Dlvinton of Behavioral Sciences
New York University

Pr. Irvin J. lehomann, Professor of Evaluation s.rvicen
Michigan State University

Dr. Agnes Niyekawsa-Howard, Senior- Spcctellct. Bcot-wout Center,
Univareity of Hawaidl =

Dr. Robert F. Pack, Professor, Department of Rducational
Pesychology, & Dtreetor. Personality Research Center
The University of Texas at Austin

Dr. lan E. Reid, Chafrman, Department of xducatlon‘l
Psychology, Univornity of Havali

Dr., Milton Rokeach, Profenlor ‘of Peycholosy
Michigan State University

Miss Lautrel Tom, Graduate Student in Rducational Paychology
Stanford Universtty
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Staff

Mr, Patrick Ahana, Interviewer

Mrs, Hazel Akim, Interviewer

Mrs, Christina Anderson, Assistant in Education Research

Mise Patricia Aadrus, Clerk

Mre, Alice Beechert, Assistant in Bducation Re2search

Mrs. Luis T, Campbell, Interviewer

Mr, Joseph Castrc, Ianterviewer

Dr, Paul Dixon, Interviewor

Mre, Betty Llrod, Assistant in sducatton Research

Miss Linda Gager, Interviewer

Mrs, Gayle Geiger, Assistan’ in Bducatlon Regearch

Mr, John Oriffith, Interviewer

Mrs. Carole Hodges, Jr, Reseairher .

Mrs, Joanne Ing, Interviewer

Mr, Walter xinoahlta, Clerk

Mrs, Neocy Koight, Assistant in Rducation Research/Interviewer

Mrs, Harriat Laj, Clerk

Miss BEvelyn Lee, ‘Clerk

Mrs, Virginia Lerner, Assistunt in Educatio: Research

Mise Joanne iLittle, Interviower

Miss Winifred Chams, Project Secretary

Drs T. A, Ryan, Project Director

Dr. David G, Ryans, Resesrcher and Director,
Rducation Research and Development Center

Mr, Qeorge Shapiro, Jr. Rusaarcher

Mre, Laurel Shapiro, Interviewer

Mr, James Sksel, Assistant in Bducation Research

Mrs, Lynne Solem, Assistant in Bducation Research

Mise linda Tenska, Interviewer

Mr, Donald Taylor, Clerk

Miss Mary Uyesugi, Clerk

Mrxs, Kelinda Willing, laterviewer

My, Gregory Wong, Interviewer

Miss Shirley Yagi, Interviewer
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HOME AND SCHOOL VALUES PROJECT

SITY OF RAWALL Ronolulu, Jawaii 96822
TDUCATION RESRARCH ARD DEVELOPMENT GENTSR 1776 University Avenue

o : i+ .. APPENDIX BRel. v . e : &
+rter coovi criticdl Joeideot Gride. o

M . Lele s

‘i fhe steff of tha University‘et Bawaii College of Education is
cooperating with the U,S, Office ol Education in exploring the views
of educators, pareats and school children regarding the purposes
ond values that guide the liveg of the. pcople und the proarm of
our country, O

The current activity is part of the first step toward a more
complete surveying,

We are using several approaches, one of which (that has been
successful in related kinds of efforts) is generally known as a
“eritical incidents' approach, In this approach, dsscriptions of
behavior (incidents) are sought from the parents, school children,
and educators you will interview, The respondent who is intex-
vicwed 1s asked to describe some incident he has actually ohaserved,
that he believes reflects a 'valua' held by some student, a stu-
dent's parent, or an educator, - Crivical invidents and other kinds
of questions comprise one fnstrument, A more open-ended approsch
will be taken on & second instrument, -

L [ <, v N i B '
This '""Interview Cuide" is intended .to provide 4 standard
framevork for the interviews you will conduct, Scae of the quer-
tions are intended to elfcit critical incidents, Others are
directed at what respondent feals is of great worth for himscif,
for children, and for school programs,

1. General Iu;ructiqns to lt_xuwtc\uu prpltda to both instrumente)

1, Use the words in this guide as a general formet, How-
ever, it will be necessary to adjust the wording to the
individual respondent and situation, Changes are left

) up to each interviewer's judgment, It {s most importaat
_for the respandent to know what you are asking of him,

. 2, 1o snswering qu«tlom ;m only the amount of informatioa
. uquutod. " oo .
3.  Instruct ths respondent that he should not use anyona's
name in answering the questions,

BSYP-009
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APPENDIX B-l

Continued - = - » _ . ey
N '." . . ': ...;).-.
4, Make as complete notes as possible on what is said,
5, Encouragement and probing should continue unti{l the
respondent has nothing more to add gbout a topic.
6. Your gosl in the interview. is to Jetermine what values
a respondent thinke are important.
7. Your recordtng should be cqulecql_accurate objective

b3

and non-evalvative,

What we are interested in

A,

) S
E=

1) an accurate deacr(ptlon of a gectf(c act or
behavior;

2) an b]ecttvo, unbiased daacrtptton of behavtor;

3) a description of behavtor observed fn a gectfi
situation;

4) a description of behcvtor which the respondent
believes to be {llustrative of something of great

worth, somathtﬁg dasircd and felt important by
some parent, child, or educator, ‘

1g ot

1) a li{st of generalized traits, abstractions,
inferences, or interpretations of hehavior;

2) & report of behavior that is substantially
' fafluenced by asspects that are personally
{rritating or sanoying to the respondent;

3) a report besed on stereotyped ideas of what
is desirable or undesirsble rather than vhat
the respondent really bslieves to Le {llus-
trative in reflecting something important to
soms child, parent, or educator

{3



APPENDIX B~1
Continued

.+ &) . en act selected only because of its dramatic '
v qualities, (This does not exciude unusual or
- . dramatic incidents when they are in fact the
- most significant incidents the respondent has
e . observed, as specified in the questions,) "

. Co - Illustrations R

The most holpful informeclon ‘will be descriptions of what
an individunl does in & specific situation at a specific
time; some tct that the respondent believes reflects some-
thlns desired and felt {mportant by some person. In order

. to help you understand just what {s neant lcvorcl brtet
{llustrations are given below,

.Thc examples qro fotended only to show how accurate,

.specific, and objectlvo tha descriptions might be,

| “A atudent asked tho principal for permission to do
~an extra school project and said he would coms to
school early to do it,

A parent refuses to let his sun participate on the
school swimming team because the majority of the
team mombers are of & different race than his child,

A parent will persuade his child to save some of his
mouey whenever he receives any.

Instead of studying for a test, s student watches
1V all evening,

As he left school for the day, the vice-principal
stopped and sang & few songs with five pupils cut
on the lawn singing after sebool,

A child will set aside a certain time for study
sach night even though he has no assignaeat,

111. Addicional Instructions for the 20 §tatements Repponse Sheet

Another approach that we are using simply asks the interviewes

to make 20 statements about children, school, family, and
friends,

3




APPENDIX B-1
Cont inued

1v,

The interviewer asks the respondent, 'Would you (tell me;

make; or say) 20 staterants about children, schools, friends,
and the home and family?" After the respondent has supplied
2 statements under one of the above headings, the interviewer
1s to channel responses to another categoiy by asking the re-

spondent, 'Would you say some taings about the (fill in category)

now?'" Besides recording the responses into appropriate cate-
gories, the interviewer?s responsibility is to prevent concen-
tration of statements in any one category by prompting the re-
spondent to give statements about other areas,

Suggested Introductory Remarke

Hello, I'm ‘ ¢« 1'o from the College
of Bducation at tha yniversity of Rawaii and we're interested
in some of your views and some of your ideas about what pur-
poses you think should guide education and school programs in
the United States, Talking with people is the only way we can
find out what people want and how schools can plan their yro-
grams, We'd like you to help us with this by telling us what
you think, Would you be willing to talk to UO? t (Pause for
responsa.) Thank you (for listening).

28



APPENDIX B-1
Continued

v. Britical Incident Questiuns
Lo e % ‘ o
1. Would you give me & specific example of something
that happered that shows what you expact a vchool

to do for children?

{

2, Weould you slﬁe me a specific example of ;onethins
you like that happencd at a schoolt

3. wouldljou.étve me a cpectfié ciaubldsof aonéthing
you don't like that happened at a school?

4, Would you give ma & specific sxasple of something
that happened that you would changs about a school
t£ you had the chance?

$. would y&u give me a specific example of socething that
happened, that you expect & home to do for ‘childrent

29




APPENDIX B-l
Cont inuad

6., Would you give me a specific example of something you
like that happened at a home?

7, Would you give me a specific example of something you
don't like that happened at a home?

8, HWould you give me a specific example of =omething that
you would change about a home if you had the chancet

. ¢

9. Would you give mé a specific example of soméething that
happened- that shows what you like about a school's
location, facilities, or resources?

10, Would you give me a specific example of something that
happened that shows what you don't 1ike about a school's
location, facilities, or resources?




APPENDIX B-l

Continued

.11,

12.

13,

14,

15,

wOuld you give me ‘a spacitic example of ‘something that
happened that shows what you like about & homa's loca-
tion, facilities, or resources?

Would yoﬁ.éive me a specific exemple of something that
happened that shows what you don't like about a home's
location, facilities, oxr resources?

w&ﬁld‘ydu give me & specific example of something that
happened that shows what you like about a subject
offered in school?

Y

Would you give me a specific example of something that
shows what you don't like about a subject offered in
school?

i SO o . s .y

Wruld you give me a specific éxample of something that
happened that shows what you like about a school rule?

31
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Continued

16,

17,

18,

19,

20,

Would you give me a specific example of something that
happened that shows what you don't like about a school
rile?

Would you give me a specific example of something that
happened that shows what should happen when someone
breaks a school rule?

Would you give me a specific example of something that
happened that shows what you like about a home rule?

Would you give me a specific example of something that
happened that shows what you don't like about a home
rule?

Would you give me a specific example of something that
happened that shows what should happen when someone
breaks a home rule?

32
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Continued

21,

22,

23,

24,

23,

Would you give ma a specific
happened that shows what you
havior? ' ' :

Would you give me a specific
happened that shows what you
behavior?

Would you give me a specific
happened that shows what you
havior?

o
Would you give me a gpecific

happened that shows what you
parent's behavior?

Would you give me a specific
happened that shows what you
behaviox?

33

example of something that
like about & pupil's be-

example of something that
don't like about a pupil's

example of something that
like about a parent?s be-

example of something that
don't like about a

example of somathing that
like about an educatorts



APPENDIX B=-1l
Continued

26, Would you give me a specific example of something that
kappened that shows what you dontt like about an edu-
cator's behavior?

vi. Uogeluding Rewnrls

1) Are there any more specific examples of things that
happened at achool you would like to tell me before I
go?

2) Are there many more specific examples of things that
happened at home you would like to tell m: before I
go?

34
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v:zf'RaégondentuIdentif;ggt;on

»- .. Respondent's appquimgte age:

‘T; 10-12 13-15 16-18 19-22 23~30 31-40 41-50 LT-J

Respondent's sex:

M. F

Approximate education of tesﬁdndeﬁt:

»

<2 yxr8 2-6 yrs 7-9 yrs 10-12 yrs [3-15 yfa. céi; grad,

BT

. . &S g

Estimated socio-economic level of respondent:

RIEET
. B

poverty poor low average average above average

e

well-off wealthy

35




Estimated level of U,S. cultural assimilation of rxespondent:

not gseimilated partially assimilated functionally assim,

fully assim,

Community:

urban Oahu rural Qahu urban Hawaii vrural Hawaii

urbgn Maul rural Mauil

Ethnic background of respondent:

Hawaiian/part Hawaiian Samoan Portuguese other Caucasian

Goamqpoli_tan Filipino Chinese Japanese Korean Negro

Other
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APPENDIX B-2

' Queetion-lncidenf Guide

The staff of the University of Hawaii College of Education is
cooperating with the U,S, Office of Education in exploring the views
of educators, parents and school children regarding the purposes
and values that guide the lives of the peOple and the programs of
our country, : O Lo

The current activity is part of the first step toward a more
complete surveying, .

We are using several approaches, one of which (that has been
successful in related kinds of efforts) is generally known as a
"eritical incidents" approach, In this approach, descriptions of
behavior (incidents) are sought from the parents, school children,
and educators you will interview, The respondent who is inter-
viewed is asked to describe some incident he has actually observed,
that he believes reflects a 'value" held by some student, a stu-
dent's parent, or an educator, Critical incidents and other kinds
of questions comprise one instrument, A more open-ended approach
will be taken on a second instrument, ' '

This "Interview Guide" is intended to provide a standard
framework for the interviews you will conduct, Some of the ques~-
tions are intended to elicit critical incidents, Others are
directed at what respondent feels is of great worth for himself,
for children, and for school programs,

1, General Instructions to Interviewers [Applies to both instruments]

1, Use the words in this guide as a general format, How-
ever, it will be necessary to adjust the wording to the
individual respondent and situation, Changes are left
up to each interv.~wer's judgment, It is most important
for the respondent to know what you are asking of him,

2. In answering questions give only the amount of information
requested.

3. Instruct the respondent that he should not use anyone's

name in answering the questions,
HSVP-009
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CAPPENDIX.B=20 U ... L ey
" Continued ' - I Ly o

S,

'6.

11,

7,

What

Make as complete notes as possible on what is said,
[ A

Encouragement and probing should continue until the
respondent has nothing more to add about a topic.

J I
Your’ 3oa1 in the 1ntervieu is to determine what values
a reepondent thinks are 1mportant.
Your recording_ahould be completelfaccurate objective,
and non-evaluative,

we are interested in

A,

1
= - o

" b N “

1) an accurate deacription of a gecific act or

- behavior;

L

2) " an objectivé; unbiaséd‘deqcripciqn of behavior;

" 3) a description of beliavior observed in & specific

situation;

~4) a description of behavior which the respondent

B,

believes to be illustrative of something of great
worth, somethingidesired and felt 1mportant by
8Jme parent child or educator."

NO

s
e
4'uﬂ

1) a list of genernlizéd tfaifs; abstractions,
. inferences, or interpretations of behavior;

Zi ; a reporc of behavior that is subatantially
. influenced by aspects that are personally
~{rritating or annoying to the respondent;

.. .3) a report based on stereotyped ideas of what

i desirable or undesirable rather than what
the respondent really believes to be illus-

trative in reflecting something important to
some child, parent, or educator; '
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APPENDIX B~2
Continued

4) ' an act selected only because of its dramatic = .-
-qualities,  (This does no" exclude unusual or
dramatic incidents when they are in fact the

most significant incidencs the respondent has
observed, as specified in the questions,)
C, Illustrations - - . o L
T The most helpfui 1n£ormetioh will be descriptiene of what
an individual does in a specific situation at a specific
time; some act that the respondent believes reflects some-
thing desired and felt important by some person, In order
to help you understand just what is meant eeveral brief
'S‘illustratione are given below, , :
The examples are intended onl& to'show how accurate,
- apecific and objective the descriptions might be.‘-~ :
N
A student asked the principal fot permission to do
-+ an extra school project: and said he would come to
school early to do it. ‘ : . .

-

ot

A parent refuses to let his son participate on the
school swimming team because the majority of the
team members are of a different race than his child,

A parent will persuade his child to save some of his
money whenever he receives any,

Instead of studying for a test, a student watches
TV all evening,

As he left school for the day, the vice-principal
stopped and sang a few songs with five pupils out
on the lawn singing after ecbool,

A child will set aside a certain time for study
each night even though he has no assignment,

III. Additional Instructions for the 20 Statements Response Sheet

Another approach that we are using simply asks the interviewee

to make' 20 statements about children, school, family, and
friends,
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APPENDIX B~2 T T
Continued . .

V. 8

The interviewer asks the respondent, “Would you (tell me;

make; or say) 20 statements sbout children, schools, friends,
and the home and family?' After the respondent has supplied
2 statements under one of the above headings, the interviewer
18 to channel responses to another category ty asking the re=

spondent, ‘Would you say some things about the (fill in category)

now?" Besides recording the responses into appropriate cate-
gories, the interviewer's responsibility is to prevent concen-

. tration of statemants in any one category: by prompting the re-

apondent to gtve statements about other areas, -

uggeated Introductory Remarke

Hello, I'm P . I‘m from the College
of Education at the University of Hawaii and we're interested
in some of your views and some of your ideas about what pur-
poses you think should guida education and school programs in
the United States, Talking with people is the only way we can
find out what people want. and how schools can plan their pro-
grams, We'd like you to. hslp us with this by telling us what
you think, Would you be willing to talk -to us?. (Pause for
response,) Thank you (for listening),

40
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Continued e
R P Interview Number: — PE—,
RYNRGS ‘_-::1;-_ R mtewtwég‘ i - .t
AR ON B S :wf.z +Interviewse Codaz - v .
HRCPARY IR R Atea""“;f:{ I :\;,.r

Date: o .

I, What do you want a child of yours to be like when he grows
up? (What kind of person do you want him or her to be?)

v . .. o . . - ) . . \
RENSINE ST e { R IR AP ECA N e bl
A \d - .o PRRY - - N

1I, What in life do you feel is most important for youp [What
(things) do you feel is (are) most important for your happi-
ness?) Which is most 1mportant? which 13 next (in impor-

 tance)? : S S N

ek re s vtean e ®

III.'The most 1mportant things thét the home and phrénts can
*gesach & child - e - - o

IV. The most important things a school can teach a child __

14

V. Would you give a gpecific example of something you eithex
like or didn't like that happened at achool? (Would you
give a specific example of something that happened that
shows what you either like or didn't like that someone who
works at schools did?)

41 "



APPENDIX B~-2
Continued

V1. - Would you-give a 8 ecific example of something you either
... liked or didn't 11k®@ that happened in a family? (Would

- you give a specific example of something that happened
that shows what you either liked or didn't like that some
»-grown=-up (adult) did in 1 home?)

sy

A < R

VII. Would you give a specific example of something that happ-
ened that shows something you either liked or didn't like
that a child did?

PO N R . . - - N ..
o vt . C PRI SR Pt
< a4, LY 41 - . 4 Lo N -
o LIS . R R S
by By

VIII. Schools should spend more timeu

Schools should spend less time

PR R DDA S T VA S
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'Reégpndent Identification

]
!

i
[}

Respondent's approximate age:

4

L:J 10-12 13-15 16-180 19-22 23-30 31-40 41-50

Respondent's sex:

¥ o L

Approximate education of respondent:

N

1

N N TS
0

4+ -

<Adv. deg,
Estimated aociolecononlc‘level of respondent:

i

' . ) .
poverty poor ‘low average Aaverage above average

wvell-o wesalthy

é<2‘ytq <6 yrs L-9 yrs 10-12 yrs 13-15 yrs Col, grad,



Estimated level of U,S, cultural assimilation of respondent:

not assimilated partially assimilated functionally assim,

]

fully assim,

Comnunity:

urban 0ahu rural Oahu urban Hawaii rural Rawaii

urban Mau{ rural Maui

Ethnic background of ~espondent:

P

Hawaltaq]bart Hawaifan Samoan Portuguese other Caucasian

Coamopolitan Filipino Chinese Japanese Kcrean Negro

Other
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.APPEND18 c-1

= N

- - - -

 Charscteriatics of Intervievees*

— e -
-t

Intervievees

... Charactexfetics kel ehdobhdl
Parent

" Teacher Pupdl TV

Age

7-9' years ¢ X ! 52 52 !
lOrlZ - ‘ ' K
13-15. . ‘ 17 17 .
16-18 oy N . Co

<31 46 49 95
31-40 43 67
41-50 12
5Lt o 3 10,
Togal £ . -

Sex

TN .
-
-

Male
Female
Total

- L
-
N

55#1
9

149

-
IS
v

Bducstion

< 2.yearo 3,
2-6 cy . e
7.9 ) o 16, 27 43
10-12 ; ‘ 56 3 39
13-15 . 2. - : A
16 " Bq 28 116 -
Total ' 104 149 131 A0
*0f 426 tntervisvs conducted, 22 unri eliminated, leaving

8 total of 404 intervieweed. ¢¢ .- .., . g o
P ST L L S < :

B U AR VLI PRI 1




APPENDIX C-1.  ......

Characterlatics of Iﬁtervlewees*

Intervtewees e e e

' " Characteristica =7 Total
: : Teaghgr_ Parent Pupll : _
- Soclo-Bconomic T T otrommn s e
Status

Low . 1 47 62 , 110
Middle 78 55 59 192
Upper 23 b _30 102
Tocal ‘ 104 149 151 404

Place of Residence | )
Urban Oshu 62 . 79 . 69 210
Rural Oahu | 15 . 23 22 .60 .
Urban Hawaii 21 22 23 66
Rural Hawaii 6 2 4 12
Urban Maul 6 12 18
Rural Maul — Y 21 38
Total 104 149 151 408

gghnlé Background

Hawaiian 4 22 20 46
Samoan 4 k| -7
Portuguese 1 2 7 10
Caucasiant® 21 50 28 99
Cosmopolitan 8, 24 53 83
Filipino : 1 k] 9 13
Chinese 15 ] 7 28
Japanese 51 34 22 107
Korean 1 1 2
Negro , - 1 1 2
Total ... e, 10860 e 169 v 151_‘, &4

* Of 426 fntervievs conducted, 22 vere elininated, leaving a '

total of 404 fntervicwees, e

tExcluding Portuguese.
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APPENDIX D-1

Number of Interviewees in Three Groups for Four levels
of Code Unit Recsponse

b

Number of Code Units Interviewee Classification Total
Per Interview Teachsx - ¢ Parent Pupil

v

-6 ., .. .23 .. . S, .. 12 186
13,0, 58 T sg e )] 153
14-20 S Y SRR | LA ) 53
21-27 1 9 . 10
Total 104 149 151 404

SRR

APPENDIX D-2
Percent of Intervievees in Three Groups for Four Levels
of Code Unit Response

... .~~~ "“"" - ]
Nunber of Code Units Interviewee Classification

Per Intarview Teacherx Parent Pupil Total
0-6 22 34 74 46
7-13 36 39 r} ] 38
14-20 21 21 1 14
2127 . | -6 - -t
Total 100 100 100 100

e



APPENDIX D-3
Number of Interviewees in Three Groﬁps for Four Levels
. of Code Unit Response

Number of Code Units

Interviewee Classification

Per Interview by Socia-Economic level Total
R Lov . Middle Upper
0-6 71 81 34 186
7-13 29 78 46 153
14-20 9 . 30 16 55
21-27 1 3 6 10
Total 110 - 192 102 404

APPENDIX D-4

Percent of Interviewees in Three Groups for Four Levels
of Code Unit Response

Number of Code Units Interviewece Classification

Per Intérview by 8ocio-Beonomic level Total
_ Low Middle Upper
0-6 65 42 33 Y
7-13 26 ° 41 45 38
14-20 8 16 16 14
2127 1 1 6 _2
Total - - - 100 100 100.. 100 .
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APPENDIX D-5

Analysis of Interview Protocol by Interviewer Variable

me——
—

Interviewer

Averagé Number of
Value Statements
Per Interview

Instrument

1 SRRAN | Incident-Question
10 | '-li;§_' Incident-Question
8 10.6 U Incident-Question
4 1¢.5 ’ in;ident-Questlon
2 10.2 'Incident-Que-tlon
5 10.0 . Incident-Question
9 9.9 Incident-Question
7 9.6 ‘Incident-Question
3 9;0 Incident-Question
6 8.4 - . Incident-Question
13 3.4 Criticel Incident
11 l 3.0 - - Critical -Incident
12 1.7 Ceiticsl Toctdent
14 9 Critical Incident
Iz
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APPENDIX RB-1

Value Categorics Derived from Content Analyses
of 432 Statements in the Literature

selection of
categories by

Value Categories Three Judges®
A __ B __C
affectivity, subjectivity (as opposed to vaticnality
objectivity, in judgment, belief, decision) X
autonomy, independence, individualism, self-
determination, self-direction X X %
competition (rivalry) x
creativity/imaginativeness/expeximentslism
(original, innovative, toleraht and open xe ideas) x X x
education (schooling, education per se) x
ogdlitarisniem social concern (tolerant of others
Trespect for others, fair, unselfish) x x x
ethice/morality (some code) x x
goal-directedness % x X

group centeredness--including family, ethnic, other
social groups (team-oriented, loyal, "helping,"

service to others, benevolent) x X X
health/physical well-being and development X x
materialism % x x
tddosiem, pexsonal pleasure/comfort x x x
rationality, objectivity, ressoned judgmente x x
visdon/intellectualiom (intellectusl) x x
religionien x x x
responsibility x
self-centeredness (self-concern, self-advancement

salf-gecurity) x x X
self.disciplined productivity (productive,

thoroughgoing, satisfaction from craftmanship,

satisfaction from "job welledons," orderliness) x x
social potency (powur, leadership, responsibiifty

persuasiveness) x 3 3
socfal stability (conservative, conventionality,

respect for authority, conforaing) x x %
succeso/achievement/recogaition (econoaic, social,

academic) X

*Judge A » junior etaff on project
Judges B and C = behavioral scientists, not associated with project
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HOME AND SCHOOL VALUES PROJECT

F HAWALX Honolulu, Hawaii 96822
EDUCATION RESEARCH AND DEVELOPMENT CENTER 1776 University Avenue

APPENDIX F-l

Value Criteria Identification Task Instruction

Instructions

1, gnclosed ig a sample of istatoments, Some of the state-
ments may reflect ''values" in the sense you view that
construct, Some probably do not.

A R YA I

2, The sample of statements was randomly drawn from some 1200
similar statements, Some were based on selected responses
from interviews with parents, children, and teachers; some
were "invented" as hypothesized value-type statements; some
were intentionally adapted from inventories as statements
presumably representative of interests, attitudes, beliefs,
temperamental traits, adjustment patterns (i,e,, identified

- as such by an author in labeling his inventory),

" Procedure
1. Please sort the statements into two or more piles,

One pile ghould contain culy those statements you think de-
finitely would qualify as '"walue statements," in the context
in which you think of values,

1f you choose, you may have &nother pile of statements that
you think perhaps are value-related, but less clearly iden-
tifiable than the first pile,

You may make as many other piles as you choose, If ycu wish,
y<u way lump all Yother than velue statementa™ together in
one pile, Or, you may decide to try to discinguish between
attitudes, beliefs, needs, wants, temperamental traits, in
terests, appreciations, adjustments, etc, Or there may be
some other classification schems you prefer, So sort the
statements you have not placed in the 'walue-type' pile in
any way you wish,

HSVP-030
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2, After the sorting is completed, please try to iantrospect
and try to identify the characteristics of statements
that guided youy decision.to claddify them as value-
related statements, What were the criteria you employed
.in identifying, value-related qtaqqments? e

In the same way, pleaae try to 1dent1£y the charaeteristics
of statements that prompted you .to clasgify them aa some
other kind of a statement, What were ‘the criteria you em~
-.ployed in identifying a statemenc as, 8 "other than value~
type" otatement? . ;. .. ., ...z o

Eleaae write youx cr&terta on ;he bLgnk $x 8 caxds en-
' qoacd.. PR IR

3 ;f xou carg to make any cOmments 9n‘the griteria, or on
the definition of the valus construct “ds you view it, or

= on geracions or behaviors that may reflect partjcular
‘value ayotems end value . judgments,,please do,

4. ;.ﬁhan tha "sorttns" snd 'bxlteria 1dent4£1¢ation“ steps are

completed, pleaze~:§3_» St e oginsdn

B R i iadhuhhakd

,t,‘r Sy

a, place a rubber band around each pile of cards that re-
' sulted from your sorting.

e g r o daanndanl L
b ‘attach a tub'ic or: label to identify. each pilie (e.g.,
. .= "clearly.identifiable value-typs.statements®),

¢, put the cards in the return envelopé together with
.7, "i~the 5:x 8 cards on which'you have: listed ‘the criteria
v e tyou believe nay - have 1ufluenced your sorting,
..'r.'.':“," U, ’ P U A S  E C B H‘{’ .
d,>1-retirh. the enclosed. envplope and- contents to the
Educatfon Research and Development Center,

i M * 1 » .
v, o : . N '
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- HOME AND SCHOOL VALUES PROJECT

UNIVERSITY OF HAWALL Honolulu, Hawali 96622
EDUCATION RESEARCH AND DEVELOFMENT CENTER 1776 University Avenue
"'..’.‘.': s APPEHDIX F-2 . ," N R T TR

el TR L fﬂ Aeey el R R I YIN
crlteria for Identifying Value Stgxements

e TR I RTINS 3-:1 i

1. To be considered a "valué statement™ in’ this study; a statement
must eithet denote. or cownote (1mply)

e . DR TR )

L1 (Prineipsl crtéeria)y '“:'r»’ et

IO ST R

‘1011 A judgggg “(in- positive ot in negative form) about
an object, state of affairs, or’behsvior. ™. .

L

“ 1,12 A judguédt ‘about en objeét; state of affaird, or

behavior which 1s addressed to what "ought' to be,
o should" be, is "right," is "good," is '@ggisgglg."
\f; . il ??°f‘ﬁﬁf:"_f’ o '2reat wort ."‘2‘ p
G 13 ‘(a) A’ judgNAnt sbout an’ bject, g_gte of affaire,
- ot "béhavior that is regarded as 'fmportast,

.. ..., desirable, etc. in a very general or generic
R ot uogdhdeied el agslieable to a_ broad range of -

situacions, conditfons, places, persons; non-

v ) _ 8specific
N SV S b iy e

. i Ty ,». s .n
or e VT .

(b) A judgment about an bject atate of affairs,
+ 3 "5 tucoribehavior that is regarded as 'important,
. obes deshrable;- etos for others as well as self

IR -,-:;f, b

drre o i or(cf_,/” o ey Lepe
R (c) A Judgaént about an object,; atate of affaira,
Rp ' or- behavior regarded ag idporkant,. aesIraEIe,
etc, that is concerned with a broad _gglggk
v oi-on liferei,e,y that has to do:with: some.
.. "Marge ilsbue,’ L. g e

1.2 (Ancillary Criteria--corollary criteria)

1.21 A judgment about an object, state of affairs, or
behavior regarded as iwportant, that prescribes or
guides behavior in a context (e.g., 2.1 Locus'),

1.22 A strongly-held position or view, i.e., a judgment
about an object, state of affairs, or behavior
considered important, that is relativaly stable atable over
some pariod of time. HSVP .033
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Appendix F-2
Continued

1. 3 A statement will not be considered a value atetement i€
e it denotes, connotea or implles simply.

- an opinion or belief about what an 1ndivtdual pereon
considers to be true cr falge. hy e

- a feeling of like or dislike or p'eference for something
highly specific or 1solated,,e.s., apinach, the color
red, a particular person.

- a want or need required from the standpoint of the indi-
vidual person for personality adjustment, for immediate
satisfaction, etc.

- an expression of coupliance of the individual with the
wishes, preferences, etc. of others.

- a behavior or characteristic.of the person that is

1 agsociated with a temperamental trait, e.g., intro-
version, cheerfulness.. .,

- a charactarigtic. of the persop aasociated with his mental
or physical health, e.3.;. atrength, teeling sad much of
the time, etc.

- & characteristic of the person epsociated with his self-
concept. o :

2. Each statement that meets the stated criteria shall, insofar as
possible, be identified and classified with respect to context,
e 1 e,. locus, .referent, assertor, end-mgans, polarity:
Tanowiddnli 3,y LR AR TR RLT 3 T KRS PR
2 1 Iocus
-'-*’j" R N L e L R T TRt I R S ;.
2.11 home related e AR
2,12 school related " "~~~ "~ -
£u3>dv,. . 2,13 employment (occupatipn, profepsion) related
s 2,14 " Tnation rgidted |
2,15 race: related . ..,.%
2 16 religion (in general or particular) telsted
ol o1nt 2417 polities -(in geperal, or, in particylar) related
702,18 7 peex group (e8¢, frieqﬁs) rélated
.. 2719 "averybody,". ''world ‘at latge' (other people in
general; all persons) related
2,10 '"locus free'" (related to no particylar place,
situatior, group, organizational/institutional
setting; may be.related to -any particular setting,
BYOUP, @LC.) ., nandi v wpf negp o Lo o

P S SR
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Appendix F-2
Continued L ey

.2, 2 Referept _
AR I --!,p.‘",v\

2,21 scbooi persvniiel related: (eig.’," tenchar in uchool
. setting)
12,22 paveiit/faily related »° ¢ i nion o
2,23 ch}ld related . ‘“‘J‘{‘ o
2,24 'gelf ‘belated 1 0 il Moo

T T 2,25 U Mother" related ¢ - o lioua. il
B Y T T
L W - Vom0 o, . ; ) . R . ! .

' 42-3T'A!lettok""‘ R R o A T T
HARNEE] ol ’v‘v"'j':f‘ ) ‘\'."j':-“'“" I P B (,u_.
" _ 2.31, school personnel A LRI R
' T VoL e N T NRAN o IR . o

‘2,311 teacher RN ER IR

2,312 ‘eupervisor - | i tulflioe

2313 ‘édtriculum’ or progran ¢pac1¢ltst
., 2.314 principal "’ :
L 120315 fotley leveliadﬁintutrator
77 12,316 'dehiool board—mebber ¢ e '*‘ -
Doy v ot
Tt T 2.%2 'pﬁiéﬁt N AR LA LA RS R P S P SN
2,33 «child RN

.24 ‘Ei\ddﬁhﬂd""" "I"““J'l" J “ '-"3'-"" PRSP I B DTS B SR LS

A L. R .. ,". :,, B L ‘, "..', e ;,' e t Jl (.‘
" A declred’object; state of affaire; terminll behavior

or condition, or behavior must be identifiable as:

2 PRI 7
2.41 a desired object, atate of affatrc. condittog,

or teminal hehavtor S
—————_—-q—

at the attainment of & desired object, steate of

affairs, terminal behavtor ox’condition
‘.“'l!’l’1[\)1‘~"‘1 TR B r\(_

RV R R A 2‘.31
v 1."‘;](‘1":

that has
. tguglf‘begggg a désirad teérminal behavior
s, 8-, impreanina people, scholarly study).

2 5 Polarity e "'- SRR T
IR AT oo, O PO S 13t .
'2.%1 " a positive staCdment - - ridilu.
2.52 a negative statement ... .sirui

-
[\
-
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